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Abstract: The academic success or failure of students is influenced by various factors, including
psychological elements like self-esteem, academic engagement, and academic fatigue. There is anecdotal
evidence to suggest that the support from schools plays a crucial role in shaping these psychological aspects
in students. The proposed study examined this contention through quantitative survey research using 314
university students selected using purposive and simple random sampling techniques from two Nigerian
public universities. Google Forms were used to survey the sampled respondents’ views on the role of school
support in self-esteem, academic engagement, and academic fatigue using the "School Support and
Undergraduates' Self-esteem, Academic Engagement, and Fatigue Questionnaire.” The data obtained for the
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study were analysed using descriptive statistics (frequency counts and percentages), correlation, and
regression analysis at a 5% significance level. The results indicate that high school support for
undergraduates positively predicts their self-esteem, academic engagement, and academic fatigue. These
findings underscore the effectiveness of diverse school support mechanisms, particularly within the
university context, in fostering a positive and productive academic environment for undergraduates. Such
support enhances students' self-esteem and academic engagement while significantly reducing academic
fatigue. Consequently, expanding the availability and accessibility of university support services would
promote self-esteem and academic engagement while alleviating levels of fatigue among undergraduates.
This study holds practical importance for the Nigerian university system and other institutions across Sub-
Saharan Africa, highlighting the critical role of school support in improving students’ academic outcomes.
Recommendations are provided.

Keywords: Academic commitment, Academic exhaustion, School endorsement, Self-confidence,
Students.

Introduction

The school offers a pathway for students to gain essential knowledge, skills, and behaviours that
facilitate functional living, adaptation to life, and comprehensive development in areas such as engagement,
self-esteem, and resilience in facing life’s challenges to prevent fatigue. School support is crucial in
influencing students' self-esteem, academic engagement, and levels of fatigue. Implementing effective
support systems within schools can empower students to manage the difficulties of academic life,
strengthen their self-esteem, increase their involvement in learning, and reduce the impact of fatigue. The
support can come in various forms, including academic advising, mental health services, extracurricular
activities, and a supportive learning environment, where parents, teachers, school heads, owners, and
students' peers provide one or more support. Navigating the challenges of academic life, boosting the self-
esteem, enhancing engagement in learning, and mitigating the effects of fatigue among undergraduate
students is essential, this highlights the importance of evaluating the role of school support in order to
understand how educational institutions can more effectively address the diverse needs of their students.
Universities can implement targeted interventions that foster a positive academic environment, with
complete school support mechanisms that shape students' self-esteem, academic engagement, and fatigue.

Nurturing educational environments provide students with essential resources, motivation, and
opportunities for success. Studies indicate that students who feel supported by teachers, classmates, and
their educational institution experience heightened self-esteem, greater engagement in academic pursuits,
and diminished feelings of fatigue (Hoferichter et al., 2021; Tennant et al., 2015; Wang et al.,, 2024; Zhang et
al., 2024). Teachers and peers are the primary sources of perceived social support for higher-education
students (Liu et al,, 2016). For instance, Jia and Cheng's (2024) study indicated that school support (social
support from teachers) positively predicted students' classroom engagement. This, in turn, could lead to
improved student outcomes and can boost the student self-esteem.

The self-esteem, which refers to a person's overall subjective emotional judgement of their value, is a
crucial aspect of mental health and general well-being, especially in the setting of higher education
(Henriksen et al., 2017; Osiesi & Fajobi, 2019). The self-esteem expresses a person's entire subjective
emotional assessment of their value. It includes self-beliefs and emotional states, including pride,
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humiliation, despair, and triumph (Henriksen et al, 2017). Fostering self-esteem is crucial for
undergraduates' success in both academics and personal life. Research has shown that higher self-esteem
is associated with improved mental health, stronger social connections, enhanced academic performance,
and increased engagement with coursework (Acosta-Gonzaga, 2023). Academic engagement and outcomes
are significantly impacted by the relationship between self-esteem and educational assistance (Hoferichter
etal,, 2021; Zhang et al,, 2024).

A student's active participation in school-related tasks or activities is called academic engagement
(Reeve, 2012), encompassing the attention, interest, investment, and effort students put into their learning
(Marks, 2000). When students are learning or receiving instruction, the academic engagement is defined as
their level of focus, curiosity, enthusiasm, optimism, and passion. It extends beyond mere participation and
includes the intrinsic motivation to learn and achieve. The academic engagement is positively linked to
school learning support, quality teaching, and quality school (Guo et al., 2023). Students who are engaged
are more likely to achieve academic success, overcome challenges, and maintain a positive outlook on their
education. Clynes et al. (2020) have reported a close relationship between academic engagement and
burnout (Barratt & Duran, 2021). In a university context, student involvement is a negative predictor of
academic burnout (Wang et al., 2021). Within the framework of higher education, a student's involvement
in college life significantly influences their cognitive development and acquisition of knowledge, as well as
improving their academic and personal progress. The fatigue may develop if students are not sufficiently
involved in their education.

The fatigue is a common challenge among undergraduates, often resulting from the demands of
balancing academic responsibilities, academic life, social activities, personal responsibilities, and personal
life (Li et al.,, 2022; Osiesi et al., 2024). It is characterised by physical and mental exhaustion that can
significantly impair academic performance and overall well-being (Li et al, 2022; Osiesi et al.,, 2024).
Chronic fatigue can result in reduced concentration, memory issues, diminished motivation, lower academic
performance, increased dropout rates, and poor mental health, all of which hinder students from fully
engaging in their studies (Salgado et al., 2021). Understanding the factors contributing to student fatigue is
vital to developing an effective intervention for fostering their general academic outcomes.

Students’ academic emotions are becoming an item of interest to scholars and researchers in
instructional communication and education psychology (Jia & Cheng, 2024), as these affect students' tactical
and strategic pursuit of mastery, learning performance, and general mental health are their emotions and
their perceptions of the learning environment (Pekrun et al., 2023). The self-esteem, academic engagement,
and fatigue are interrelated factors likely to impact undergraduate emotions, experience, and academic
pursuits significantly. School support is a critical buffer that can enhance self-esteem, boost engagement,
and alleviate fatigue (Henriksen et al., 2017; Hoferichter et al., 2021; Li et al.,, 2018; Zhang et al., 2024). This
can assist undergraduate students in managing stress, fostering a sense of belonging, and achieving a
healthy balance between their academic and personal lives. It is essential to comprehend how self-esteem,
academic engagement, and fatigue interact, as well as the role of school support in these dynamics. This
understanding is crucial for formulating policies and practices that enhance the success and well-being of
undergraduate students. Against this backdrop, this study examined the role of school support on self-
esteem, academic engagement, and academic fatigue among undergraduate students in Southwest
universities in Nigeria.
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Statement of the Problem

Several psychological factors can significantly impact undergraduates’ academic performance and
overall well-being. Among these factors, the self-esteem, academic engagement, and fatigue are critical in
directing undergraduates’ educational experiences and outcomes. Elevated self-esteem is frequently linked
to greater academic involvement and lower levels of fatigue, which contribute to better academic
performance and overall well-being. Conversely, low self-esteem can lead to decreased academic
engagement and heightened fatigue, adversely affecting students' academic success and mental health. Also,
school support, encompassing academic, emotional, and social dimensions, plays a crucial role in shaping
these factors. Adequate support from the school, teachers, parents, counsellors, and peers can enhance
undergraduate self-esteem, foster greater academic engagement, and mitigate the fatigue.

However, the specific mechanisms through which the school support influences self-esteem, academic
engagement, and fatigue still need to be fully understood. Despite the recognition of these elements in
educational research, there remains a gap in understanding how school support can be leveraged to
optimise the self-esteem and academic engagement and reduce fatigue among undergraduate students. The
existing literature clearly indicates that research on the influence of school support on students'
psychological factors related to their educational pursuits is limited. This study aimed to assess the
effectiveness of various school support mechanisms in promoting a positive and productive academic
environment for undergraduates. It will fill this gap by examining the role of school support on
undergraduates’ self-esteem, academic engagement, and fatigue.

Purpose of the Study

The current study investigated the role of school support mechanisms in enhancing the self-esteem,
academic engagement, and fatigue among undergraduate students. The study specifically examined the
impact of school support on undergraduate students' self-esteem, academic engagement, and fatigue,
offering valuable insights for educational institutions on enhancing their support for students. By examining
the influence of school support mechanisms on these factors, the study aims to contribute to developing
effective interventions and support systems that promote student success and well-being in higher
education settings.

Research Questions
What is the level of school support for undergraduates in the sampled university?
Theoretical Framework

This study is underpinned by two theories that concern the relationship between motivation,
engagement, and self-esteem. The expectancy-value theory proposed by Pintrich and de Groot (1990) is
foundational in understanding how motivation influences the completion of tasks or goal attainment. In this
context, self-esteem plays a crucial role in shaping students' beliefs in their ability to succeed in educational
activities, as well as their perception of control and responsibility for their performance. This, in turn,
significantly impacts their academic achievement. This component, known as expectation, is associated
with students' self-efficacy and attitudes about their influence over their education, a strong indicator of
their self-esteem (Bandura, 1997). The other factor was identified as value, which encompasses internal
and extrinsic motivation for the goal and the value that a student places on the assignment (which may
impact students' academic engagement).
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According to Ryan and Deci (2000), the second theory, self-determination theory, posits that students
possess psychological needs that are fulfilled by the motivational strategies they utilize to exhibit their
strong academic commitment (Kus'nierz et al.,, 2020; Urhahne & Wijnia, 2023). This theory serves as a
conceptual framework for understanding factors related to self-esteem. Furthermore, it highlights the
relationships among academic success, motivation, and engagement. Additionally, it clarifies how
enhancing one's level of engagement can positively influence motivation and improve the overall learning
environment.

Literature Review
Self- Esteem and School Support

Silber and Tippett (1965) termed the self-esteem as a person's degree of satisfaction with themselves,
representing the relationship between their ideal and personal self-images. It has been considered a crucial
variable in psychological research. The self-esteem can be categorized into two main types: specific self-
esteem and general self-esteem. General self-esteem is more closely associated with psychological factors,
whereas specific self-esteem, such as academic self-esteem, is more directly connected to behaviour and
serves as an indicator of academic performance (Rosenberg et al., 1995). People typically develop either a
high or low sense of self-worth over time. People with high self-esteem believe they are unique and different
from others, and they have ideals of beauty and brilliance, which makes them deserving of respect and
admiration (Alghamdi et al.,, 2023).

A high sense of self-worth has been linked to many advantageous consequences, such as improved
scholastic achievement, increased life satisfaction, and decreased stress and depressive symptoms (Orth &
Robins, 2014). High self-esteem results from or contributes to academic accomplishments and
achievements; it is not entirely responsible for them. However, it does foster perseverance and effort after
failure (Baumeister et al., 2003; Osiesi & Fajobi, 2019). On the other hand, a low self-esteem may result in a
variety of detrimental effects, including poor academic performance, anxiety, and depression, which may
have an impact on students' academic engagement. These consequences include academic disengagement,
mental health problems, and a decrease in overall life satisfaction (Sowislo & Orth, 2013). A contradiction
between one's ideal and actual selves, for instance, might result in low self-esteem, psychological frailty,
and a lack of confidence, which can lead to issues and risky behaviour (Baumeister et al., 2003). The low
self-esteem is one of the risk factors for drug misuse, eating disorders, aggression, depression, and anxiety
(Baumeister et al., 2003).

Research indicates that elevated self-esteem is associated with enhanced motivation, improved
academic performance, and greater levels of academic engagement (Orth & Robins, 2014). Conversely, low
self-esteem can lead to academic disengagement and poor performance (Marsh & Martin, 2011).
Educational support, including academic, emotional, and social support provided by schools, plays a crucial
role in enhancing self-esteem among students. Supportive educational environments can foster a sense of
belonging, competence, and autonomy, which are essential for developing healthy self-esteem (Guse, et al,,
2022; Hoferichter et al., 2021; Kahu & Nelson, 2018). Bofah and Ntow's (2017) findings have reiterated that
school support provided by teachers and parents positively predicts students’ self-esteem. From literature
insights, we assume and hypothesise that:

H1: School support will significantly predict undergraduates’ self-esteem.
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Academic Engagement and School Support

Academic engagement extends beyond mere participation; it embodies the intrinsic motivation to
learn and achieve (Amerstorfer & Freiin von Miinster-Kistner, 2021; Urhahne & Wijnia, 2023). This concept
is characterised by the levels of focus, curiosity, interest, optimism, and passion that students demonstrate
in their learning experiences. It is a pivotal element for both academic success and overall well-being.
Academic engagement includes students' emotional, behavioral, and cognitive involvement in their
educational pursuits. Research indicates that students’ future academic success and well-being are
positively related to their level of engagement in school (Upadyaya & Salmela-Aro, 2013). Christenson et al.
(2012) further describe student engagement as being marked by a commitment to learning and educational
goals, as well as active involvement in both academic and extracurricular activities. Mamani-Benito et al.
(2024) assert that engagement relates to how students actively participate in learning and use digital tools
to improve their academic performance.

To positively impact educational practices, it is imperative to have a thorough understanding of
academic engagement (Hendrick et al., 2023). Academic engagement is multifaceted, consisting of three
primary aspects: cognitive, emotional, and behavioural engagement. These dimensions capture students’
focus, zeal, and energy for their studies (Van der Ross et al., 2023). Several variables affect students’
academic engagement, such as individual interests, pedagogical approaches, and the larger educational
context. Kahu (2013) highlighted that various factor, including motivation, self-esteem, and the educational
environment, can influence students' academic engagement. Similarly, Li et al. (2022) demonstrated that
engaged students are more likely to persist in their studies, achieve higher scores, and maintain a positive
attitude toward learning.

Supportive educational environments also boost academic engagement and reduce academic-related
stress and fatigue (Guse et al., 2022; Hoferichter et al., 2021; Kahu & Nelson, 2018). Studies have explored
the relationship between school support and academic engagement, highlighting the positive impacts of
supportive educational environments on student engagement (Esi & Posteuca Esi, 2023; Roorda et al,,
2011). Meta-analytic reviews consolidate findings from multiple studies, confirming that school support
significantly predicts academic engagement (Roorda et al,, 2011). Given these arrays of literature, we
assume and hypothesise that:

HZ2: School support will significantly predict undergraduates’ academic engagement.
Academic Fatigue and School Support

The fatigue is prevalent among undergraduate students, affecting their academic performance,
mental health, and overall well-being (Kahu & Nelson, 2018). Empirical evidence underscores the
significant role of school support in mitigating fatigue among undergraduate students (Guse et al., 2022),
and it manifests as physical exhaustion, mental fatigue, and a general sense of burnout. Other research
provides valuable insights into students' personal experiences, emphasizing that school support plays a
crucial role in alleviating fatigue through both practical and emotional assistance (Larcombe et al., 2013).
Additionally, a study by Yin et al. (2023) confirmed that there is an inverse relationship between school
support and students' academic support. In contrast, the research conducted by Mohammadi et al. (2023)
found no evidence linking academic fatigue to academic support.

Dreyer (2017) found that the support provided to students to advance learning needed to be higher
in several South African schools. The study by Li et al. (2018) asserts that social support, a component of
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school support, enhances students' self-esteem and academic performance and lessens their academic
fatigue. Fu (2024) and Liu et al. (2023) show that social support directly improves student engagement and
negatively correlates with academic fatigue. Self-esteem and educational support are interrelated and
significantly impact academic engagement and outcomes (Chaudhry et al.,, 2024). Academic, emotional, and
social support systems play a vital role in assisting undergraduate students in navigating the challenges of
higher education while lessening the prevalence of fatigue. By cultivating supportive educational
environments, institutions can bolster student well-being, enhance academic success, and encourage a
healthier, more sustainable approach to student life (Hammoudi et al., 2023). Based on the insights gained
from the literature review, we propose and hypothesize that:

H3: School support will significantly predict the undergraduates’ academic fatigue.
Methodology
Research Design

The study utilised a cross-sectional quantitative research design of a non-experimental nature.
Population, Sampling Techniques and Sample

The study focused on undergraduate students enrolled in degree programs at two public universities
in Southwest Nigeria: The Federal University Oye-Ekiti and Ekiti State University. A purposive sampling
technique was employed to choose these two institutions out of the three public universities in the region,
based on the perception that they offered superior support and services. Subsequently, a simple random
sampling method was utilized to select 314 undergraduate students from various faculties and departments
through a Google form. Participants willingly took part in the study after being briefed on its objectives. An
online survey was conducted during the second semester of the 2023-2024 academic session. The
participants' ages ranged from 19 to 21, with 75.8% (238) identifying as female and 24.2% (76) as male.

Instruments

A data collection instrument titled “School Support and Undergraduates’ Self-Esteem, Academic
Engagement, and Fatigue Questionnaire” was utilized. It comprised five sections: A, B, C, D, and E, which
collected information on respondents' gender, age, self-esteem, academic engagement, and fatigue levels.
The study incorporated the 10-item Rosenberg (1965) Self-Esteem Scale, designed to assess individuals'
perceptions of their self-worth. There are an equal number of positive and negative questions on this scale.
"Overall, I am satisfied with myself" is an example of a positive question; "I feel like I don't have much to be
proud of" is an example of a negative one. A lower score on the scale denoted a more significant level;
negative questions were recorded. The Likert scale was used to rate the items from strongly agree (5) to
strongly disagree (0). The measure has been validated in this context («¢=0.78) and has been extensively
examined in several past research, demonstrating strong psychometric qualities.

The Academic Engagement Questionnaire (AEQ), developed by Osiesi et al. in 2024, was as well
embraced and used. The questionnaire gauges students' participation in social and intellectual activities. A
5-point Likert scale was used to evaluate the scale; 5 represented very often, 4 represented often, 3
represented occasionally, 2 represented rarely, and 1 represented never. This scale's piloted Cronbach
alpha in the study's setting was 0.81.
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The study employed the School Support Questionnaire (SSQ), modified by Reyes et al. (2022). The
three dimensions of teacher, peer, and family support are used in the questionnaire to quantify school
support. The responses to the questionnaire were measured using a five-point Likert scale, where 5
represented strong agreement, 4 indicated agreement, 3 signified indecision, 2 denoted disagreement, and
1 reflected strong disagreement. The pilot testing of this scale revealed a Cronbach's alpha of 0.88 in the
study's context.

Students' academic weariness was assessed using the Academic Fatigue Scale (AFS), modified from
Chalder et al. (1993). It consisted of seven items designed to gauge undergraduate students' levels of
weariness. The instrument utilised a five-point Likert scale for responses, where a score of five indicated
strong agreement, four represented agreement, three denoted neutrality, two indicated disagreement, and
one signified strong disagreement. The Cronbach's alpha for the scale, as piloted in the study context, was
0.89.

Data Analysis

The data in this study were analysed using SPSS Version 6 software, employing descriptive statistics
(including frequency counts and percentages), regression analysis, and correlation, with a significance level
set at 5%.

Results
Research Questions

RQ1. What is the level of school support for undergraduates in the sampled university?
Table 2

The level of School Support for Undergraduates

Variable Category N %
Low 50 15.9
Teacher Support Moderate 108 34.4
High 156 49.7
Low 56 17.8
Peer Support Moderate 104 33.1
High 154 49.0
Low 70 22.3
Parent Support Moderate 152 48.4
High 92 29.3
Low 86 27.4
School Support Moderate 94 29.9
High 134 42.7

Table 2 shows the levels of support undergraduates received from teachers, peers, parents, and the
school. As indicated, teacher, peer, and school support were high, while parent support was at a moderate
level. This suggests that most of the undergraduates enjoyed valuable support from the school.
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Hypotheses Testing
Table 3

The Correlation Matrix of School Support, Academic Engagement, Academic Fatigue, Self-Esteem

Variables 1 2 3 4
1. School Support -
2. Academic Engagement .789*
3. Academic Fatigue .603™ 464 -
4. Self-esteem .882" .599" 533"
“*p<0.01

Table 3 indicates that there were statistically significant positive relationships among the variables.
The school support was correlated with the academic engagement (r=0.789, p<0.05), academic fatigue
(r=0.603, p<0.05), and self-esteem (r=0.882, p<0.05). Also, academic engagement correlates with academic
fatigue (r=0.464, p<0.05) and self-esteem (r=0.599, r<0.05). In addition, the academic fatigue correlated
with the self-esteem (r=0.533, p<0.05). These suggest that the significant positive relationship implied that
undergraduates who enjoyed the school support would undoubtedly be academically engaged, stimulating
a high self-esteem and academic fatigue. Hence, the school support is associated with the academic
engagement, self-esteem, and academic fatigue.

H1.The school support will significantly predict undergraduates’ self-esteem.
Table 4

Regression of Association Between School support and Undergraduates’ Self-Esteem

Variable B SE t p 95% CI
School Support—Self-esteem 0.349 011 33.058 .000 0.328-0.370
R =.882; Rz =.778; F=1092.684; p<0.05

Table 4 presents the results of the regression analysis examining the relationship between school
support and undergraduates' self-esteem. The model assessed the impact of school support as the
independent variable on undergraduates' self-esteem, the dependent variable. After controlling for other
variables, the regression coefficient for school support was found to be statistically significant (B=0.349; t=
33.058; p<0.05; 95% CI [0.328, 0.370]). A unit increase in school support was linked with a 0.349-point
improvement in undergraduate self-esteem. This implies that a major determinant of undergraduates’ self-
esteem might be the school support. This means that the school support will significantly predict
undergraduates' self-esteem after adjusting for the other factors in the model. In addition, considering the
effects of the independent variables (school support) on undergraduates’ self-esteem, with R =.882 and R2
=.778, the model summary statistics show a large overall effect size indicating that the model explained
over 77.8% of the variation in the undergraduates’ self-esteem. The general model was statistically
significant (F=1092.684, p<0.05), and the undergraduates’ self-esteem was significantly predicted by it.

H2. The school support will significantly predict the undergraduates’ academic engagement.
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Table 5

Regression of Association Between School support and Undergraduates’ Academic Engagement

Variable B SE t p 95% CI
School Support—Academic Engagement 0.662 .029 22.707  .000 0.604 -0.719
R=.789; R2=.623; F=515.596; p<0.05

Table 5 presents the results of the regression analysis exploring the relationship between school
support and undergraduates' academic engagement. The model evaluated the impact of school support as
the independent variable on undergraduates' academic engagement as the dependent variable. The
regression coefficient for school support was found to be statistically significant (B=0.662; t= 22.707;
p<0.05; 95% CI [0.604, 0.719]) when all other variables were held constant. Undergraduate academic
engagement improved by 0.662-point for every unit increase in school support. This suggests that the
school support may significantly influence undergraduates' academic engagement. This means that the
school support will be a significant predictor of undergraduates' academic engagement even after
controlling for the other variables in the model. Furthermore, considering the impact of the independent
variables (school support) on the academic engagement of undergraduates, the model summary statistics
demonstrate a sizeable overall effect size, meaning that the model accounted for over 62.3% of the variation
in the academic engagement of undergraduates (R =.789 and R2 =.623). The overall model significantly
predicted the undergraduates' academic engagement and was statistically significant (F=515.596, p<0.05).

H3. The school support will significantly predict undergraduates’ academic fatigue.
Table 6

Regression of Association Between School Support and Undergraduates’ Academic Fatigue

Variable B SE t /] 95% CI
School Support—Academic Fatigue 0.213 .016 13.360 .000 0.182-0.245
R =.603; R% =.364; F=178.490; p<0.05

The results of regression analysis of the relationship between the academic fatigue in undergraduate
students and school support are shown in Table 6. The dependent variable in the model was the academic
fatigue among undergraduate students, while the independent variable was school support. The regression
coefficient for school support was statistically significant (B=0.213; t=13.360; p<0.05; 95% CI [0.182,
0.245]) when all other variables were held constant. The degree of academic fatigue among undergraduates
improved by 0.213-point for every unit increase in school support. This suggests that the school support
may be a significant factor that influences undergraduates' academic fatigue. This means that the school
support will significantly predict undergraduates' academic fatigue after controlling for other model
factors. Furthermore, considering the impact of the independent variables (school support) on the academic
fatigue of undergraduates, the model summary statistics demonstrate a large overall effect size, meaning
that the model accounted for more than 36.4% of the variation in the academic fatigue of the
undergraduates (R =.603 and R2 =.364). The undergraduates' academic fatigue was significantly predicted
by the general model, which was statistically significant (F=178.490, p<0.05).
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Discussion

This research explored the role of school support in predicting undergraduates' self-esteem,
engagement, and fatigue levels. The findings indicate that teacher and peer support at the study site were
high, while parental support was at a moderate level. This suggests that most undergraduates received
substantial support from the school. Given the strong support systems available to these students, their
academic and emotional outcomes could be positively influenced. This finding supports the findings of Liu
et al. (2023) that indicated that teachers and peers were the primary sources of perceived social support
for students in higher education; however, the findings of Dreyer (2017) found that the level of support
provided for students was low in several South African schools is not in tandem with this current study. The
findings indicate a strong association between school support and students' academic engagement, self-
esteem, and fatigue levels. This reinforces the notion that the presence of school support in universities
positively influences these aspects of student well-being. When school support is readily available, students
tend to experience a heightened sense of belonging and security (Jia & Cheng, 2024; Wang et al., 2024; Zhang
etal, 2024).

The study's findings indicate that the undergraduates’ self-esteem, academic engagement, and
academic fatigue were significantly predicted by the school support. A supporting learning environment
can positively affect students' self-worth, which would drive their social relations and interactions with
peers and the school community at large. School support serves as a critical buffer that can enhance self-
esteem, boost engagement, and alleviate fatigue (Henriksen et al,, 2017; Hoferichter et al., 2021; Li et al,,
2018; Zhang et al,, 2024). The high school support boosts students’ confidence and feelings of self, which
translate into enhanced school interest and engagement. The finding agrees with those of previous research
(Esi & Posteuca Esi, 2023; Guse et al., 2022; Hoferichter et al., 2021; Kahu & Nelson, 2018; Roorda et al,,
2011).

However, the data from this study revealed that school support also positively predicts
undergraduates' academic fatigue. Despite the support available to these students, factors outside the
school environment - particularly those related to economic challenges - may be contributing to their
academic fatigue. Additionally, while previous research often focused primarily on the social aspect of
support, this study considered school support across four dimensions: teacher, peer, parent, and overall
school support. This finding contrasts those of studies that revealed a negative association between school
support and students’ academic fatigue (Fu, 2024; Guse et al., 2022; Li et al, 2018; Liu et al, 2023;
Richardson et al., 2012; Yin et al., 2023), and those of Mohammadi et al. (2023) found no evidence of a
relationship between school support and academic fatigue.

Limitation of the Study

This study was quantitative in nature and may not have fully captured the contextual and subjective
experiences of the undergraduates surveyed. The sample size used in this study could be considered limited,
as it may not be representative of the broader population. Additionally, self-reporting bias and the
purposive sampling of only two public universities out of the many in the region and country could have
influenced the findings and may have impacted the generalizability of the results.
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Conclusions and Recommendations

The achievement of students' academic goals is influenced by both personal and school-related
factors. School support has a positive impact on undergraduates' self-esteem, academic engagement, and
academic fatigue. Therefore, an increase in the availability and accessibility of school support in universities
would foster their self-esteem, academic engagement, and fatigue levels among undergraduates. Based on
the findings and discussions of this study, it can be recommended that university management provide
mechanisms that promote high self-esteem and academic engagement among undergraduates. There
should be increased funding for universities to enhance the provision and sustenance of school support
measures in universities. Social and academic engagement groups should be created in universities to boost
students' self-esteem, academic interest, and engagement. Regarding the academic fatigue, governments
and university management should provide economic stability, such as financial support in the form of
scholarships, grants, and bursaries to students to facilitate their academic fatigue levels.

Suggestions for Future Research

For future research, we recommend using alternative research designs, such as qualitative or mixed
methods, to gain deeper insights into the variables studied. Expanding the study to include a larger sample
size and broader contexts would also be beneficial. Additionally, investigating the impact of school support
on both students' and staff's psychological well-being and academic adjustment would further contribute
to the existing literature.
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