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Abstract: This research examined the impact of a multicultural education course on the
cultivation of critical dispositions and cultural competence among future educators at a Historically
Black College and University (HBCU). The purpose of this study was to understand how this course
affected students' self-awareness, recognition of personal biases, and broadening of worldviews. Using
a mixed-methods approach, post-only quantitative data from the Multicultural Teacher Dispositions
Scale (MTDS) and qualitative reflections from 23 preservice teachers selected through convenience
sampling were combined in the study. The MTDS evaluates three dispositions of multiculturalism in
preservice teachers: meekness, social awareness, and advocacy. The results revealed from moderate to
strong endorsement of the meekness disposition, which means openness to diverse perspectives and
self-reflection. The social awareness was moderately endorsed, with students recognising systemic
inequities and valuing diverse viewpoints in education. The advocacy disposition showed mixed results,
highlighting areas for growth in challenging institutional biases and promoting inclusivity. The
qualitative analysis identified three key themes in students' reflections: embracing discomfort, self-

352

©Copyright 2024 by the author(s) This work is licensed under a Creative Commons Attribution 4.0 International
License.


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/

awareness and bias recognition, effective communication as well as cultural sensitivity. Participants
reported broadened worldviews, greater appreciation for cultural diversity, and increased confidence
in engaging with diverse backgrounds. The study provided empirical evidence for the effectiveness of
structured multicultural education courses in enhancing critical dispositions and cultural competence
among preservice teachers. It emphasises the importance of incorporating opportunities for self-
reflection, exploration of diverse perspectives, and addressing personal biases and discomfort within
teacher preparation programs. These findings are crucial for teacher education programs at HBCUs
preparing culturally competent educators for increasingly diverse classrooms. The study also suggests
a need for on-going research on strategies to cultivate multicultural dispositions and to study the long-
term impact of multicultural education courses on teaching practices.

Keywords: Multicultural education, teacher dispositions, cultural competence, preservice
teachers, HBCU, teacher preparation.

Introduction

As the overall racial and ethnic diversity of the United States grows, the student population in
schools also increases. School districts face the need to create more inclusive and equitable learning
environments for students from all backgrounds. Educational researchers have highlighted this
challenge by reporting on the necessity and difficulties of preparing teachers for multicultural settings
(Cochran-Smith, 2023; Gay, 2018). The field of education has developed theoretical frameworks for
multicultural education (Banks, 1993; Gorski, 2016), but a significant gap remains. How can we
transform these concepts into successful teacher training, particularly in distinctive environments such
as Historically Black Colleges and Universities (HBCUs)?

This study examined the impact a multicultural education course had on preservice teachers'
multicultural dispositions at an HBCU. Jensen et al.'s (2023) Multicultural Teacher Dispositions Scale
(MTDS) was employed in conjunction with Banks' (1993) multicultural education framework to acquire
fresh perspectives on how purposefully crafted coursework can cultivate essential multicultural
teaching traits. By utilising a mixed-methods approach, we investigated the transformation of
preservice teachers' self-awareness, acknowledgment of personal biases, and perspectives as they
interacted with multicultural education curricula at an HBCU.

Multicultural education in the United States began during the civil rights movement, driven by the
quest for equal educational opportunities for marginalised communities. It is rooted in American
democratic principles and mid-20th century civil rights efforts to combat discrimination and racism
(Gorski, 1999). Scholars like James Banks in the 1980s emphasised educational equality, viewing
schools as social systems needing transformation in policies, curricula, and teaching methods. In the
1980s and 1990s, scholars like Christine Sleeter, Carl Grant, and Sonia Nieto (Grant & Sleteer, 2011;
Nieto, 1992) expanded on Banks' ideas. They critiqued structural inequities such as tracking, testing,
and hiring practices, advocating for systemic changes beyond mere curricular additions to address
educational inequities and prepare students for a diverse society (Gorski, 1999).

By the late 20th century, critical theorists like Giroux and McLaren (1992) examined multicultural
education through the lenses of power, privilege, and socioeconomics. They emphasised the need for
transformation in both schools and society to eliminate injustice. This period saw the development of
comprehensive models and frameworks advocating for educational and societal reforms. The 21st
century has seen a continued emphasis on multicultural education in response to increasing racial and
ethnic diversity. This underscores the need for multicultural education to prepare all students for
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participation in a pluralistic society (Banks, 2013). The focus has shifted to developing intercultural
competence, critical thinking, and global awareness, framing multicultural education as essential for
democracy and for equipping students to thrive in an interconnected world (Banks, 2013).

HBCUs have played a unique role in Multicultural education in the United States. Traditionally,
HBCUs have focused on African American-centred multiculturalism, reflecting their historical role in
providing educational opportunities for Black students.

According to Dwyer (2006), over 50% of HBCU faculty define multiculturalism primarily in terms
of African American experiences. HBCUs tend to integrate multicultural perspectives into the core
curriculum. Faculty members promote student sharing of experiences, utilisation of diverse sources,
and questioning of conventional ideas, with 45% emphasizing diversity through their teaching methods
rather than formal curriculum structures (Dwyer, 2006).

While HBCUs initially focused on African American students, they have seen increasing racial and
ethnic diversity. As of 2018, approximately 25% of students at HBCUs were from non-Black racial
backgrounds, according to data from the National Centre for Education Statistics. This shift reflects a
contentious strategic effort by many HBCUs to enhance racial diversity to attract increased financial
support (Stewart, 2021). While multicultural education at HBCUs has its foundation in African American
experiences, it currently incorporates a variety of perspectives through faculty pedagogy. This evolution
reflects an increasing recognition of the need to serve the growing racial and ethnic diversity on
campuses, preparing students for an increasingly diverse society.

Research Problem, Aim, and Research Questions

College students, including those at HBCUs, often face challenges in developing cultural
competence, for example recognising and addressing their own biases. Given the diverse and evolving
demographics of HBCU campuses, there is a need for innovative educational approaches to effectively
enhance self-awareness and cultural understanding among future educators (Gay, 2018; Nieto, 2000).

The aim of this study was to addresses persistent challenges in teacher preparation, including
implicit biases (Kumar et al.,, 2022), limited exposure to diverse perspectives (Sleeter & Carmona, 2017),
and inadequate development of critical consciousness (Howard, 2016). Through a targeted examination
of these themes within the HBCU framework, the aim is to provide meaningful contributions to the on-
going discourse surrounding the efficacy of multicultural education.

This research delved into the effects of a multicultural education course at an HBCU on students'
self-awareness, identification of personal biases, and expansion of worldviews. The specific inquiries
guiding this study were:

1. How does a multicultural education course at an HBCU enhance students' self-awareness and
recognition of personal biases?

2. In what ways do students report changes in their understanding and management of their own
biases after completing the course?

3. How do students at an HBCU describe broadening their worldviews and understanding of
various cultures through a multicultural education course?

In this article, the focus was on three key dispositions: meekness, social awareness, and advocacy.
These concepts, drawn from Jensen et al.'s (2023) framework for multicultural teacher dispositions,
align closely with Banks & McGee Banks's (2004) influential work on multicultural education.
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Literature Review

Educators and researchers have long recognised the importance of competence in the classroom.
Several studies have demonstrated that teachers with competency are more effective in engaging their
students (Comstock et al., 2023; Villegas & Lukas, 2002). This has sparked several recent studies on the
attitudes of future teachers in different settings (Hu et al., 2020). A central message that resonates from
this research is that teacher training programs need to go beyond merely recognising the diversity -
they must actively encourage and embrace diverse experiences (Harrison & Brown, 2022; Ladson-
Billings, 2014). This shift is noticeable across all areas of teacher preparation, from early childhood
education (Lash et al., 2022; Pratiwi et al., 2023) to teaching English as a foreign language (Koubek &
Wasta, 2023) and secondary education (Colwell et al., 2021; Register et al., 2022).

The widespread interest in studying preservice teachers' dispositions serves two purposes. Thus,
the aim is to understand how these dispositions impact the future educators’ readiness to teach in
diverse classrooms. And two, an interest in evaluating the quality and of effectiveness of teacher
education programs in cultivating these multicultural dispositions. At the core of this matter is what
Cochran-Smith (2023) calls the "equity problem" in teacher education. Despite numerous multicultural
initiatives over the past twenty years, humanity continue to grapple with deep rooted issues like racism,
language bias, and discrimination against LGBTQ+ individuals that contribute to educational disparities.
These challenges also pose obstacles to involve marginalised communities in shaping our values and
objectives.

Cochran-Smith and Keefe (2022) argue that preparing future educators for diverse student
populations requires confronting on-going racial injustice, income inequality, political and racial
divides, and persistent disparities in educational opportunities and outcomes. In response to this
"equity problem," several promising initiatives emerge.

These include advocating for equity-focused teacher education policies (National Council, 2022),
developing programs that centre community knowledge and values (Cipollone et al., 2022; Lees et al,,
2021), and critically examining the white-centric cultures embedded in many teacher education
curricula (Cochran-Smith & Reagan, 2021, 2022). Other approaches focus on incorporating racial
literacy through digital activism (Price-Dennis & Sealey-Ruiz, 2021), analysing the discriminatory
effects of teacher education exams (Fenwick, 2021), and emphasising the strengths of teacher
candidates of colour and Indigenous teacher candidates (Gist & Bristol, 2022; Keane et al.,, 2022).

The central question persists: how can teacher training programs adequately prepare educators
to engage with students from diverse cultures or backgrounds? The research suggests that the key
elements, described below, include acknowledging personal biases, fostering critical thinking
dispositions and democratic values, and expanding preservice teachers' worldviews. These factors play
an important role in shaping preservice teachers multicultural self-efficacy and, ultimately, their ability
to create inclusive and equitable classrooms.

Personal Biases

The significance of self-awareness, in teaching has been highlighted by research emphasising that
educators need to go beyond knowing their subject matter. It involves recognising their identities and
the biases they bring into the classroom, which greatly influence how they teach and engage with
students. These factors can profoundly shape how educators teach and interact with their students
(Lampert & Browne; 2022; Schussler & Bercaw, 2021; Wilcoxen et al,, 2021).
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Staats (2016) shed light on the impact of biases on actions and decisions in educational settings.
Jacoby-Senghor et al. (2016) further revealed a concerning link between educators implicit biases and
student performance showing that instructors with levels of bias may experience increased anxiety and
deliver lower quality instruction leading to poorer outcomes for Black students. Adams Ill et al.’s (2014)
study underscored the complexities of addressing these biases noting that while tools, like the Implicit
Association Test (IAT) can raise awareness they may not necessarily drive individuals to confront and
overcome their biases effectively in a context.

Starck et al. (2020) broadened our comprehension by examining how teachers' racial biases
correspond with those of non-teachers who have similar demographics. Surprisingly they discovered
White biases in both groups with only slight distinctions between them. This indicates that the biases
held by teachers largely mirror the biases rather than being exclusive to the teaching profession. Recent
studies have looked into the impact of biases among teachers on their teaching methods. Kumar et al.
(2022) investigated how these biases significantly influence culturally responsive teaching techniques.
In contrast Wilcoxen et al. (2021) underscored the importance of exposure and dialogue in aiding
teachers to recognize and address their biases.

Reflective Practices

The incorporation of reflexive practices plays an important role in fostering multicultural
perspectives among aspiring educators (Bukko & Liu 2021; Jacobs, 2023; Schussler & Bercaw 2021).
Schussler and Bercaw (2021) utilised case responses to explore the assumptions of teacher candidates
and enhance their awareness of their dispositions. Jacobs (2023) emphasised the importance of
consciousness-raising and practical applications in doctoral programs for developing teacher educators
focused in equity. A study by Chang (2019) demonstrated the positive impact of reflection on learning
in online environments by including reflective practices into assignments, which in turn led to increased
depth of knowledge, identification of deficiencies, and personalisation of knowledge, comparative
learning references, and enhanced structural and social connections among learners. Similarly,
Leberman and Martin (2004) discovered that structured post course reflection activities enhanced
reflection processes and aided in applying concepts by guiding participants to derive meaning from their
experiences. Furthermore Sandell and Bersh (2022) demonstrated how a Multi-Layered Autobiography
Project positively impacted preservice teachers' intercultural competence. These studies collectively
underscore the importance of reflective activities in both, enhancing learning and applying knowledge.

Broadening the Worldview of Preservice Teachers

Various approaches focus on expanding preservice teachers' worldviews through intercultural
experiences to enhance their cultural competence (Lash et al. 2022; Martin-Beltran et al., 2023; Ruales
etal,, 2021). Ruales et al. (2021) showed that online courses based on Transformative Learning Theory
can enhance preservice teachers' awareness of multicultural sensitivity. Additionally Lash et al. (2022)
noted that international field experiences significantly improve preservice teachers’ intercultural
competence. Jaramillo Cherrez and Gleason (2022) demonstrated that virtual exchanges with
international peers broaden the preservice teachers’ worldviews and their intercultural competence.

Indeed, methods to enhance the multicultural dispositions of prospective educators are
extensively studied globally (Lander et al,, 2023; Mo et al,, 2021; Resch, 2023). For instance Kilicoglu et
al. (2023) carried out a research project comparing Turkey, South Korea, and the United States. The
study revealed that cultural competence positively affects preservice teachers' social justice and self-
efficacy beliefs in all three contexts. Additioanlly, Lander et al. (2023) explored how well prepared future
teachers in the UK and Spain were to teach in multicultural settings. Their study emphasised the
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Eurocentric nature of current teacher education programs and the need for better preparation of
teachers for diverse classrooms.

Despite the growing recognition of the importance of multicultural education in teacher
preparation in the U.S. and around the world, there is still a research gap in the specific examination of
the effects of multicultural education courses at Historically Black Colleges and Universities (HBCUs).
While many studies have explored the development of multicultural dispositions and cultural
competence among preservice teachers in traditional institutions, little attention has been given to
HBCUs unique environment - where the student body is predominantly Black and often more attuned
to issues of race and equity. This lack of research is significant because HBCUs have a distinct historical
and cultural mission that can provide unique insights into how multicultural education can be effectively
taught and experienced.

Theoretical Framework

Components of multicultural education frameworks aim to promote educational equity so that
students from diverse backgrounds can have the same opportunities. James A. Banks' five dimensions
of multicultural education provide a comprehensive approach to how to integrate diverse perspectives
and experiences into the curriculum and teachers’ instructional practices (Banks, 1993). Banks's five
dimensions are as follows:

o The Content Integration is the extent to which teachers use examples, data, and information
from various cultures to explain key concepts in different subjects.

e The Knowledge Construction is the process by which teachers help students understand that
the experiences and backgrounds of different groups influence knowledge. It describes how
the dominant culture established mainstreamed knowledge and encourages paradigms shifts.

o The Prejudice Reduction is the dimension that encourages positive attitudes and beliefs in
children about different racial, ethnic, and cultural groups.

o The Equity Pedagogy is the methods that are relevant and responsive to the diverse learning
needs of students from diverse backgrounds.

o The Empowering School Culture is the process of restructuring the culture, organisation, and
policies of schools in order to promote equity for all, regardless of gender, race, or social group.

The use of Bank’s multicultural education five dimensions is tightly related to the content of the
course and the research questions of this study. This framework assisted in shaping the conclusions
drawn from the study.

Materials and Methods
Research Design

A mixed-methods design was used in the study. Quantitative and qualitative approaches together
provided a better understanding of the impact of a multicultural education course on HBCU preservice
teachers. Specifically, the convergent parallel mixed methods design was used in the study (Creswell &
Plano Clark, 2017), where quantitative and qualitative data were collected concurrently, analysed
separately, and then merged for interpretation.

A mixed-methods approach was chosen to combine the benefits of quantitative and qualitative
data (Creswell & Creswell, 2018). Quantitative data measured changes in students' attitudes, while
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qualitative data revealed details about their experiences and learning. By combining these two types of
information, this paper sought to provide a comprehensive view of how the course affected students'
multicultural dispositions.

Sample and Participants

In this research study, the sample consisted of 23 students enrolled in a Multicultural Education
course in an HBCU University in the Midwest of the U.S. Participants were selected through convenience
sampling, based on their enrolment in the course. They had diverse demographic backgrounds (see
Table 1). The sample included 19 females, 3 males, and one non-binary individual. Most of the
participants were female. There was a significant balance between Black or African American and White
students in the sample, but there was no representation of Latinx students. The sample included
students from different academic years, ranging from first-year students to seniors, with 40% being
first-year students. The participants exhibited balanced levels of religiosity between very religious,
religious, somewhat religious, and non-religious individuals.

Table 1

Sample Demographic Information (n=23)

Gender identity Count
Female 19
Male 3
Non-binary

Racial and Ethnic Identity

Black 11
White 11
Prefer not to say 1

Not Hispanic 25

University Year

First-year student
Sophomore

Junior

= U1 U1 O

Senior

Mother’s Education

Less than high school
High school graduate
Some college
Two-year degree

Four-year degree

W U1 W 3 B

Professional Degree

Religiosity

Not religious
Somewhat religious

Religious

U o O O

Very religious

Speaker of another language
No 22
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Yes 1

Only one student spoke a language other than English. Finally, the sample included students whose
mothers had attained different levels of education, ranging from less than high school to professional
degrees. A significant portion of the participants had mothers who had completed some college or
obtained a two-year or four-year degree. Overall, the sample demonstrated diversity across multiple
demographic factors, including gender, race, academic year, religiosity, and maternal educational
attainment.

Instrument and Procedure

Several instruments have been developed to assess preservice teachers' multicultural dispositions
and cultural competence (Cormier, 2021; Karkar Esperat, 2022; Lu et al. 2022). For this study, the
Multicultural Teacher Disposition Survey (MTDS) developed by Jensen et al. (2023) was selected. The
MTDS was designed to measure students' awareness, empathy, advocacy, and readiness to engage with
cultural diversity within educational contexts.

The MTDS underwent rigorous development, including detailed item analyses, such as Rasch
modelling and exploratory factor analyses. This process resulted in a concise 15-item instrument
organised around three core dispositions: Social Awareness, Meekness, and Advocacy for Students. In
this study, a preliminary version of the survey containing 20 items was utilised, each rated on a 6-point
agreement scale ranging from strongly disagree to strongly agree.

To evaluate the students' multicultural dispositions, the MTDS was administered at end of the
semester. The survey responses were collected anonymously using paper surveys during class sessions.
This only-post design allowed us to obtain a picture of the aspects of multicultural dispositions students
had after taking a course in multicultural education.

To complement the quantitative data, qualitative data through open-ended reflective questions
were also collected. In the final weeks of the semester, students were asked to respond to two prompts:
"Has the class helped you broaden your worldview or understanding of various cultures?” and "What
have you learned that you will be able to apply to your life?" These reflections were submitted
electronically via the course's discussion boards. The students’ reflections provided rich, contextual data
about their personal insights and perceived growth throughout the course.

Data Analysis

The data analysis approach integrated both quantitative and qualitative methods. For the MTDS
data descriptive statistics were used in order to examine the students' responses at the end of the
semester. This analysis allowed identifying patterns in the students’ multicultural dispositions after
completing a course in multicultural education at a HBCU.

To analyse the qualitative data from students' reflective responses, thematic analysis as described
by Byrne (2022) was utilised. This process involved a systematic review of the reflective entries to
identify recurring themes and patterns in students' experiences and perceptions. The coding and
categorisation of the responses allowed for the exploration of how the course impacted students'
understanding of cultural diversity in education and their personal growth.

This combination of methods offered a thorough perspective on the course's influence, enabling
us to corroborate our results and cultivate a more complete understanding of students' experiences and
learning outcomes.
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Results
Survey Results

Jensen et al. (2023) iteratively developed and enhanced the MTDS survey across various stages to
assess the three critical dispositions considered essential for educators engaging with culturally diverse
students. The three main multicultural teacher dispositions measured by the MTDS are meekness, social
awareness, and advocacy.

Meekness. The objective of the Meekness construct of the MTDS is to assess preservice teachers'
openness, willingness to learn, and ability to appreciate different perspectives.

Table 2

Meekness Section Survey Results

Item StA A SA SD D StD

Teachers ought to be flexible with
students who need extra help (e.g,,
assignment deadlines).

12 5 5 0 0 1
(46.2%) (192%) (192%) (0%)  (0%)  (3.8%)

Admitting when [ am wrong to
students improves my relationship
with them.

14 8 1 0 0 0
(53.8%) (30.8%) (3.8%)  (0%)  (0%)  (0%)

It is my responsibility to discuss social
issues like poverty and discrimination
with all of my students.

7 7 5 2 1 1
(26.9%) (269%) (192%) (7.7%) (3.8%) (3.8%)

The past experiences of my life shape 8 6 5 3 0 1
how I see others in the world. (30.8%) (23.1%) (19.2%) (11.5%) (0%) (3-8%)
Teachers should connect classroom

learning with students' personal
experiences with injustice.

5 8 6 2 1 1
(19.2%) (30.8%) (23.1%) (7.7%) (3.8%) (3.8%)

Conventional ways of interacting in
classrooms privilege some students
over others.

5 7 8 3 0 0
(192%) (26.9%) (30.8%) (11.5%) (0%)  (0%)

I seek to learn from others whose 10 9 3 0 0 1
experiences differ from mine. (38.5%) (34.6%) (11.5%) (0%) (0%) (3.8%)

Note. Scale: StA: Strongly Agree, A: Agree, SA: Somewhat Agree, SD: Somewhat Disagree, D: Disagree,
StD: Strongly Disagree.

A significant majority of respondents, 84.6%, either strongly agreed or agreed that
"acknowledging my mistakes to students enhances our relationship." These findings demonstrate the
preservice teachers' readiness to recognize their shortcomings.’

Similarly, 73.1% strongly agreed or agreed that they "seek to learn from others whose experiences
differ from mine,"” demonstrating an openness to perspectives beyond their own lived realities. As the
authors note, meek teachers embrace ambiguity and "seek out opportunities for new, even
uncomfortable, experiences to learn from diverse students and their parents” (Jensen et al., 2018, p. 3).

The item "The past experiences of my life shape how I see others in the world" garnered 73.1%
strong agreement or agreement, suggesting awareness among respondents of how their backgrounds
influence their worldviews. This sentiment aligns with the characterisation of Meekness as involving
critical examination of one's core beliefs and upbringing (Schussler, 2006, as cited in Jensen et al., 2018).
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However, some items assessing Meekness dispositions yielded more mixed results. While 65.4%
strongly agreed or agreed that "teachers ought to be flexible with students who need extra help," 19.2%
only somewhat agreed, indicating certain resistance or uncertainty regarding this aspect of Meekness.
Similarly, responses were divided on whether "teachers should connect classroom learning with
students’ personal experiences with injustice,” with 50% strongly agreeing or agreeing but 30.8% only
somewhat agreeing.

These findings suggest that while the preservice teachers demonstrated strong endorsement of
certain Meekness aspects like openness to learning and self-reflection, some faced challenges fully
embracing the notion of flexible, responsive teaching that validates students' lived experiences,
including those shaped by injustice. This aligns with Jensen et al.'s (2018) recognition that nurturing
critical dispositions such as humility is an aspect that requires on-going enhancement in teacher
preparation programs.

In general, the survey results offer moderate to strong empirical backing for the humility factor
within this group of preservice teachers. While encouraging in many respects, the findings also reveal
opportunities for further growth.

Social Awareness. The Social Awareness construct of the MTDS assesses teachers' understanding
of how social identities, power dynamics, and systemic inequities shape lived experiences and
educational opportunities.

Table 3

Social Awareness Section of the Survey

Item StA A SA SD D StD

Teachers need to make themselves
vulnerable to connect with students
and their families.

7 7 5 0 2 2
(269%) (269%) (192%) (0%) (7.7%)  (7.7%)

Differing perspectives on social issues 11 9 2 0 0 1
enrich discussion in the classroom. (42.3%) (34.6%) (7.7%) (0%) (0%) (3.8%)

My status and social position (e.g.,

race, gender) shape how [ interact with > > 6 3 ! 3

(19.2%) (192%) (23.1%) (11.5%) (3.8%) (11.5%)

others.

Being white is associated with more 12 3 3 2 2 1
opportunity in the U.S. (46.2%) (11.5%) (11.5%) (7.7%) (7.7%) (3.8%)
Schools are structured in ways that 8 2 8 3 1 1
reproduce societal privileges. (30.8%) (7.7%) (30.8%) (11.5%) (3.8%) (3.8%)

Teachers should go out of their way to
use culturally-relevant curricula with
their students.

6 9 6 0 0 2
(23.1%) (34.6%) (23.1%) (0%) (0%) (7.7%)

I am willing to be uncomfortable in
order to learn from my students'
experiences.

6 5 1 0 1
(34.6%) (23.1%) (192%) (3.8%)  (0%) (3.8%)

Note. Scale: StA: Strongly Agree, A: Agree, SA: Somewhat Agree, SD: Somewhat Disagree, D: Disagree,
StD: Strongly Disagree.

Sixty-nine per cent either strongly agreed or agreed that "being white is associated with more
opportunity in the U.S." demonstrating an awareness of racial privilege and its societal impacts.
However, 15.4% disagreed with this statement to some degree, suggesting areas for further
development in recognising dynamics of racial inequity.
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Similarly, 69.2% of respondents strongly agreed or agreed that "schools are structured in ways
that reproduce societal privileges." This alignment with the notion that educational institutions can
perpetuate broader systemic inequities reflects a social awareness highlighted by Jensen et al. (2018)
as vital for effective multicultural teaching. Still, 19.2% expressed disagreement, revealing some
divergence in perspectives.

Responses were more varied regarding whether "my status and social position (e.g., race, gender)
shape how I interact with others." While 42.3% strongly agreed or agreed, highlighting self-awareness,
26.9% somewhat or strongly disagreed - suggesting a lack of recognition about how identities influence
social interactions for over a quarter of respondents.

The item "differing perspectives on social issues enrich discussion in the classroom" received
strong agreement (76.9% strongly agree or agree), aligning with. Minimal disagreement (3.8%)
indicates a strong social awareness of the pedagogical value in exploring diverse viewpoints.

Overall, the survey results suggest moderate endorsement of the Social Awareness disposition.
While most preservice teachers demonstrated recognition of racial privilege, intersecting identities,
systemic educational inequities, and the importance of exploring diverse perspectives, some responses
revealed areas for continued growth.

Advocacy. The Advocacy component of the MTDS evaluates teachers' dedication to addressing
inequalities, amplifying marginalised voices, and fostering inclusive learning environments.

Table 4

Advocacy Survey Results
Item StA A SA SD D StD
I am able to communicate my views without 13 9 1 0 0 0

speaking down to those who disagree withme.  (50%)  (34.6%)  (3.8%) (0%) (0%) (0%)

Teachers should encourage students from 5 10 6 1 0 1
marginalized communities to share what they (19.2%) (38.5%) (23.1%) (3.8%) (0%) (3.8%)
know from their experiences.

Students who are disruptive engage in 8 4 7 2 2 0
classroom  learning when their life (30.8%) (15.4%) (26.9%) (7.7%) (7.7%) (0%)
circumstances are understood and respected.

Teachers should challenge school procedures 8 5 2 2 2 4
that privilege some students or their families (30.8%) (19.2%) (7.7%) (7.7%) (7.7%)  (15.4%)
over others.

I am willing to be inconvenienced to make 8 9 2 1 2 1
students feel accepted and included. (30.8%) (34.6%) (7.7%) (3.8%) (7.7%)  (3-8%)
[ have biases of others even when I am well- 3 4 7 3 3 3
intended. (11.5%) (154%) (26.9%) (11.5%) (11.5%) (11.5%)
It is my responsibility to find the resources 6 9 3 2 1 2

that underprivileged students need to succeed  (23.1%) (34.6%) (11.5%) (7.7%) (3.8%) (7.7%)
in school.

Note. Scale: StA: Strongly Agree, A: Agree, SA: Somewhat Agree, SD: Somewhat Disagree, D: Disagree,
StD: Strongly Disagree.

An overwhelming 84.6% either strongly agreed or agreed that they are “able to communicate
[their] views without speaking down to those who disagree.” This display of respectful dialogue aligns
with Jensen et al.'s (2018) characterisation of advocate teachers who engage in “uncomfortable
situations and difficult conversations” (p. 5) as learning opportunities.
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The item "teachers should encourage students from marginalised communities to share what they
know from their experiences" garnered 57.7% strong agreement or agreement. This suggests a
moderate commitment among respondents to elevating diverse voices and connecting students' lived
experiences to classroom learning. These are important practices associated with effective multicultural
education (Ladson-Billings, 1995).

Responses were more divided regarding whether "students who are disruptive engage in
classroom learning when their life circumstances are understood and respected.” While 46.2% strongly
agreed or agreed, 15.4% disagreed, revealing some skepticism about the role of empathy and
sociocultural awareness in improving engagement.

The statement "teachers should challenge school procedures that favor some students or families
over others" showed mixed opinions. 50% of the respondents strongly agreed or agreed, while 30.8%
disagreed. This highlights differing views on whether advocacy involves addressing institutional biases
and discriminatory policies.

Almost two thirds, 65.4%, of the participants strongly agreed or agreed that they were "willing to
be inconvenienced to make students feel accepted and included." This aligns with Jensen et al.'s (2018)
emphasis on inclusive practices that ensure "all students—across ability, native language, social class,
and so on—have equitable access to learning opportunities” (p. 4).

Overall, while the preservice teachers demonstrated strong endorsement of respectful
communication and moderate support for amplifying marginalized voices, there were mixed
perspectives on employing empathy, challenging institutional inequities, and prioritizing inclusivity
over personal convenience. These findings indicate that the Advocacy disposition, which involves
"confronting personal vulnerability and discomfort” (Jensen et al., 2018, p. 5), is an area that still
requires further development.

Reflection Questions

At the end of the course, the students were asked to reflect on aspects related to their learning and
its content. The questions were:

1. Has the class helped you broaden your worldview or understanding of various cultures?
2. What have you learned that you will be able to apply to your life?

Students wrote the reflections as discussion board entries. All entries and comments were
analysed. The themes and codes are presented in Table 5.

Table 5
Codes by Themes
Themes
1. Embracing Discomfort 2. Self-Awareness and Bias 3. Effective Communication and
Recognition Cultural Sensitivity
1.1 Learning from Diversity 2.1 Understanding Personal Bias 3.1 Navigating Cultural
Differences in Communication
1.2 Personal Growth through 2.2 Confronting Prejudices 3.2 Respectful Engagement with
Discomfort Diversity
1.3 Enhanced Communication 2.3 Impact on Future Professional 3.3 Critical Thinking in
Skills Roles Communication
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1.4 Enhanced Communication 2.4 Personal Growth through Bias 3.4 Awareness of Non-Verbal Cues
Skills Recognition

1.5 Realising the Value of New 2.5 Enhancing Interpersonal 3.5 Acknowledging and
Experiences: Relationships Overcoming Language Barriers
1.6 Preparation for Future 3.6 Sensitivity to Cultural Nuances

Professional Interactions

The reflections of students in the multicultural education course highlight numerous key insights
and learnings about their worldviews and how they intend to apply their newfound knowledge in their
lives. These insights are categorised into three primary themes: embracing discomfort, self-awareness
and bias recognition, and effective communication and cultural sensitivity. The examples below
exemplify segments of the reflections coded and assigned to one of the three themes.

Theme 1. Embracing Discomfort. Many students highlighted the importance of stepping out of
their comfort zones. They learned to interact with diverse groups of people, which enriched their
experiences and broadened their perspectives.

Learning from Diversity. One student noted, "The most important thing that | have learned that I
will use my entire life is getting uncomfortable. As much as we all want to stay with the people we know,
it really is a lot of fun to meet new people."From this quote, we understand that students had the
realisation that engaging with diverse groups can be both challenging and rewarding.

Personal Growth through Discomfort. Another student shared, "I think the most important thing
[ have learned in this class which is probably not one of the main goals, is to become comfortable in the
uncomfortable." This demonstrates an awareness of how venturing outside one's comfort zone can
result in personal development.

Enhanced Communication Skills. A student mentioned, "I have had to dance, speak, and group in
front of or with new people. | have learned that it seems scary but has made me a better student." This
reflection piece speaks on how the students embraced discomfort and that helped them improve their
ability to communicate in diverse settings.

Breaking Pre-existing Barriers. One student described how the course set-up facilitated this
learning: "In this class, at times we are forced to sit with other people and learn about different cultures.”
[t seems the course approach encouraged students to interact with peers they might not have engaged
with otherwise.

Realizing the Value of New Experiences. Reflecting on a specific activity, a student said, "I was
worried I would run out of things to talk about but ended up finding a girl in my class who was a lot like
me." This quote highlights how students’ initial discomfort can lead to unexpected and meaningful
connections.

Preparation for Future Professional Interactions. A future educator mentioned, "l know when [
eventually become an educator I will have to talk to new students and those I work with. Becoming
comfortable with branching out is necessary for my career choice." In this example, the student
recognised the long-term value of these skills learned in the course.

Based on the reflections, it is evident that embracing discomfort was a transformative experience
for many students. It not only challenged their preconceptions and comfort levels but also equipped
them with crucial skills for interacting in a diverse and globalised world. The experience appears to have
fostered a sense of empathy, adaptability, and openness to different cultures and perspectives.
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Theme 2. Self-Awareness and Bias Recognition. A second theme was the recognition of
personal biases and prejudices. Students noted the importance of being self-aware and understanding
their own backgrounds and beliefs as a precursor to understanding others.

Understanding Personal Bias. One student wrote "One thing that stood out to me in class that |
will apply to my life is being able to understand myself before understanding others." This reflection
segment showed the student’s recognition of the need for self-reflection as a foundation for
understanding others.

Confronting Prejudices. Another student shared a personal realisation: "I form bias and prejudice
when thinking about how people differ from me at times, but the differences between people keep things
interesting and fun." This student reflection shows an awareness of innate biases and an appreciation
for diversity.

Impact on Future Professional Roles. A student contemplating a career in education stated, "I
have learned to realise my own bias and beliefs before applying or assuming something about someone
else. This could benefit me in my future and I can be more aware of how different the world can be." This
is an example of a student realising biases is seen as integral to their professional and personal
development.

Personal Growth through Bias Recognition. A student acknowledged, "I have learned that | have
a very biased personality. But now after realizing that, I can change to have a more open perspective of
life." This comment displays the student’s commitment to personal growth through the recognition of
their biases.

Enhancing Interpersonal Relationships. Another student mentioned, "I have learned how to be
more conscious of my own bias or assumptions about other people. Through increased self-awareness,
[ can become even more empathetic and understanding towards others." This quote illustrates how self-
awareness apparently led to improved relationships with others.

Thus, the opinion is that the course prompted students to participate in self-reflection, resulting
in a heightened awareness of their own biases and prejudices. This self-awareness is seen as crucial for
engaging more empathetically and effectively with people from diverse backgrounds. Recognising and
addressing personal biases is a key step in becoming more open-minded and respectful of others'
perspectives, a lesson that students identified as valuable for both their personal and professional lives.

Theme 3. Effective Communication and Cultural Sensitivity. The third and last theme was
about the improved communication skills, especially in multicultural settings. Students reported they
learned to be more respectful and sensitive to cultural differences, and this enhanced their ability to
engage in meaningful dialogues.

Navigating Cultural Differences in Communication. A student explained their growth in
communication skills: "I've learned in this course that I will be able to apply in my life is communication.
[ say this because at first, | didn't know how to communicate with certain people, therefore I wouldn't
talk as much, but now I do know how to communicate the correct way." This is an example on how a
student went from hesitation to confidence in cross-cultural communication.

Respectful Engagement with Diversity. A reflection on respectful communication was shared:
"I've learned other ways to go about things to come off more respectful to the world." This self-reflection
demonstrates the student's enhanced comprehension of how to interact respectfully with individuals
from various backgrounds.
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Critical Thinking in Communication. Another student emphasised the importance of thoughtful
communication: "What I have learned from this course is the importance of critically analysing and
questioning statements... Outlandish phrases or things that people say should and can be dissected so I
can see the truth." This segment illustrates the student’s development of a more analytical approach to
communication, especially in challenging conversations.

Awareness of Non-Verbal Cues. One student discussed the importance of being attuned to non-
verbal signals: "For example, if I'm having a conversation with an individual and I notice that they have
their arms crossed and look irritated, [ won't keep talking, instead, I would ask them like hey are you
okay or ask them would they like to talk about what's on their mind." The student showed progress
towards an awareness of the importance of body language and emotional cues in communication.

Acknowledging and Overcoming Language Barriers. A student noted, "I've learned about
different cultures and that not everyone speaks English." This example illustrates the initial stage of
cultural competence that some students possessed, highlighting the student's growing awareness of
language barriers in communication.

Sensitivity to Cultural Nuances. A student captured the essence of cultural sensitivity: "I will
apply my knowledge from this course by acknowledging the differences in the cultures and when I meet
someone from a different culture to not make them feel isolated or alone, but however share some of
their traditions and rituals with them so that they do not feel so isolated." This hints toward an
understanding of cultural inclusivity again from a very basic level.

These reflections showcase the students' progress in learning how to navigate the intricacies of
multicultural communication. They have gained skills in being more observant, respectful, and
thoughtful in their interactions, which are crucial for effective communication in diverse settings. The
emphasis on cultural sensitivity shows a deeper, if not a deep, understanding of how cultural
backgrounds can influence communication styles and the importance of adapting to these differences
to foster more meaningful and respectful interactions.

More on Broadened Worldview and Cultural Understanding

Most students in the multicultural education course felt that the class significantly broadened their
worldview and understanding of various cultures. The students reported that learning about different
cultures, biases, and perspectives was an eye-opening experience. The students expressed that gaining
knowledge about various cultures, biases, and perspectives was enlightening for them. Cultures outside
their own were limited. They often focused primarily on their own cultural perspectives and biases
without being aware of them.

Through various class activities, lectures, and assignments, students gained exposure to new
cultures, traditions, values, and viewpoints. This exposure was described as eye-opening, with students
realising the vast diversity of the world and acknowledging how much they still had to learn. Specific
examples that students mentioned included learning about different communication styles, family
relationships, dress customs, music, and the struggles or accomplishments of various cultures and
religions.

As aresult of this heightened awareness, many students developed a greater appreciation for and
respect towards cultural differences. They felt that they now had a broader perspective on the world
and humanity. Some students also mentioned feeling more confident in their ability to understand and
connect with people from diverse backgrounds in their future careers.

One student encapsulated this sentiment, saying:

366

©Copyright 2024 by the author(s) This work is licensed under a Creative Commons Attribution 4.0 International
License.


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/

“This class has helped me broaden my worldview and understanding of various cultures. Like |
said earlier, diversity day really helped me learn about a lot of different cultures. Since I want to
become an elementary school teacher, it is really important I learn and understand different
cultures so that I can be the best teacher I can be for the students. This class has helped me so
much and I am very grateful because it will and has benefited me.”

This quote illustrates how the class activities, particularly the diversity day, provided practical
knowledge and exposure to various cultures. The student emphasised that understanding diversity is
crucial for their future role as a teacher.

A Boost in Confidence Related to Diverse Backgrounds

Numerous students found that the course boosted their confidence in interacting with individuals
from diverse backgrounds, a skill they deemed valuable for their future professional endeavours. Two
students shared:

e "This class has brought me a lot of confidence so that I am able to be there for every student
as much as I can. My worldview has definitely been broadened and I feel so much better."

o "With the help of this class, I feel like I will continue to learn and, most importantly, appreciate
various cultures. [ also feel that my understanding of myself will help me relate to others and
be a better social worker."

These quotes demonstrate that students felt the class equipped them with the skills and
perspectives necessary to understand and connect with people from diverse backgrounds. The first
student noted an increased confidence in supporting all students as a future teacher, while the second
student felt that the class enhanced their ability to appreciate diverse cultures, aiding in their future role
as a social worker.

Most students agreed that the multicultural education class was beneficial in making them more
open, curious, and appreciative of other cultures and perspectives. It better prepared them to interact
positively with diversity in their future careers and personal lives. While a few students did not feel their
worldview significantly broadened, they still acknowledged learning valuable lessons about cultural
awareness and media stereotypes. Overall, the class succeeded in fostering a greater appreciation for
diversity and equipping students with the skills to engage with diverse groups respectfully and
effectively.

Regarding the application of their multicultural skills, the reflections of students in the
multicultural education course indicate that they have gained valuable insights and skills that they plan
to apply to their personal and professional lives. The course's emphasis on embracing discomfort,
fostering self-awareness and recognising biases, and promoting effective communication and cultural
sensitivity underscores the profound impact it had on their outlooks and capabilities to engage with
diverse groups.

Discussion

Our findings align with Banks's (1993) multicultural education dimensions, suggesting that the
course, although at times at a basic level, cultivated critical consciousness and an understanding of to
promote educational equity for students of all backgrounds. The development of the Meekness
disposition, characterized by openness to learning from diverse perspectives and self-reflection,
resonates with Gorski's (1999) and Schussler's (2006), as cited in Jensen et al. (2018), emphasis on
humility in effective multicultural teaching.
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The moderate endorsement of the Social Awareness disposition indicates progress in recognising
systemic inequities and that it is important to incorporate multiple perspectives in the classroom.
However, responses also revealed areas for potential growth, particularly in understanding
intersectionality and institutional perpetuation of inequities. This aligns with Jensen et al.'s (2018)
assertion that developing multicultural dispositions is an on-going process in teacher preparation
programs.

The mixed perspectives regarding the Advocacy disposition support Mills and Ballantyne's (2016)
characterisation of it as an "advanced" multicultural disposition. While students demonstrated strong
endorsement of inclusive practices, there was more hesitation in challenging institutional biases and
prioritising inclusivity over personal convenience. This emphasises the importance of on-going efforts
to nurture this essential perspective through thoughtfully crafted interventions and practical field
experiences.

Students' reflections provided rich insights into the course's transformative impact, highlighting
broadened worldviews, enhanced appreciation for cultural diversity, and increased confidence in cross-
cultural interactions. These outcomes align with research emphasising the importance of self-
awareness, empathy, and cultural sensitivity in creating inclusive learning environments (Cherng &
Davis, 2019; Staats, 2016).

The acknowledgment of personal biases and dedication to self-reflection shown by students is
consistent with research on confronting implicit biases in educational settings (Chin et al., 2020; Jacoby-
Senghor et al., 2016; Staats, 2016). This awareness represents a crucial step towards creating equitable
learning environments and engaging empathetically with diverse students (Lampert & Browne; 2022;
Schussler & Bercaw, 2021; Wilcoxen et al., 2021).

Limitations of the Study and Suggestions for Future Research

While this study provided insights related to multicultural education, it is important to recognise
limitations. Firstly the research was carried out at a single HBCU institution, which impacts the
generalizability of the findings to other higher education institutions. Future research could be
enhanced by adopting a multi-institutional approach to evaluate the consistency of outcomes across
various settings, including HBCUs and others.

Secondly, the study relied on participants self-reported data, which could be influenced by a desire
to appear acceptable especially considering the nature of multicultural subjects. Incorporating data
from observations or evaluations by cooperating teachers during experiences could provide further
validation of how students' attitudes are developing.

Lastly, while focusing on post-only results allowed us to capture a snapshot of students
multicultural perspectives, a before and after study design or even better a longitudinal study tracking
future teachers into their early teaching careers would provide valuable insights into how multicultural
education courses impact teaching practices in the long run..

Despite these limitations, this unique study provides valuable insights into multicultural teacher
education. It highlights the successes and on-going challenges in developing multicultural dispositions
among HBCU preservice teachers. Subsequent research can leverage these discoveries to enhance
multicultural education programs, fostering more equitable and inclusive educational environments.

Conclusion
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This research investigated how a multicultural education course influenced the development of
critical dispositions and cultural competence among preservice teachers at HBCUs. These findings, from
both quantitative survey data and qualitative reflections, demonstrate the transformative potential of
carefully designed coursework in shaping important multicultural teaching dispositions.

The triangulation of quantitative and qualitative data provided a comprehensive understanding
of the course's impact, validating our mixed-methods approach. Survey results revealed moderate to
strong endorsement of the Meekness, Social Awareness, and Advocacy dispositions as conceptualized
by Jensen et al. (2023). The students' reflective responses provided valuable insights that
complemented and enriched the findings, shedding light on their personal growth, expanded
worldviews, and increased appreciation for cultural diversity.

This integration of quantitative and qualitative data allowed us to capture the students'
dispositions and individual perspectives students had about the course. The alignment between survey
responses and reflective comments strengthened our confidence in the course's efficacy in cultivating
critical multicultural dispositions.

RQ1. “How does a multicultural education course at an HBCU enhance students’ self-awareness and
recognition of personal biases?” In response to RQ1, the results of the study indicate that the
multicultural education course improved students' self-awareness and recognition of personal biases.
The data from the MTDS showed moderate to strong endorsement of Meekness and Social Awareness
dispositions reflecting a comprehension of students’ cultural backgrounds and biases. Additionally
qualitative reflections echoed these results as many students shared their increased self-reflection and
recognised their own prejudices and assumptions.

RQ2. “In what ways do students report changes in their understanding and management of their own
biases after completing the course?” In response to this research question, students noted
transformations in how they perceive and handle personal biases after completing the course. As the
findings of the qualitative data analysis showed, one found evidence that students had learned to
evaluate their beliefs and assumptions with many expressing a dedication to personal growth by
recognising biases. Students also reported feeling better equipped to manage these biases in their future
professional roles, particularly in educational settings.

RQ3. “How do students at an HBCU describe broadening their worldviews and understanding of
various cultures through a multicultural education course?” Finally, regarding the third research
question, students at the HBCU reported an expansion in their worldviews and appreciation of diverse
cultures following participation in the course. Many students expressed that the class was enlightening,
as it exposed them to perspectives, customs, and values that were previously unfamiliar to them. The
hands on activities involving interactions, with cultures were highlighted as particularly influential in
broadening students’ cultural perspectives.

Teacher preparation programs can enhance multicultural dispositions and cultural competence
by providing structured opportunities for self-reflection, exploring diverse perspectives, and
confronting personal biases. This study underscores the critical role of multicultural education in
addressing systemic inequities and preparing students for diverse communities and schools, whether
through programs at HBCUs or other institutions. Future teachers can create transformative learning
experiences that celebrate diversity, challenge injustice, and empower all students by embracing
discomfort, recognizing biases, and fostering inclusive communication.

Acknowledgements

369

©Copyright 2024 by the author(s) This work is licensed under a Creative Commons Attribution 4.0 International

License.


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/

None.
Conflict of Interest

None.
Funding

This material is based upon work supported by the National Science Foundation Grant #1951725.
Any opinions, findings, conclusions or recommendations expressed in this material are those of the
author(s) and do not necessarily reflect the views of the National Science Foundation.

References

Adams 111, V. H,, Devos, T., Rivera, L. M., Smith, H., & Vega, L. A. (2014). Teaching about implicit prejudices
and stereotypes: A pedagogical demonstration. Teaching of Psychology, 41(3), 204-212.
https://doi.org/10.1177/0098628314537969

Banks, J. A. (1993). Multicultural education: Historical development, dimensions, and practice. Review
of Research in Education, 19, 3-49. https://doi.org/10.2307/1167339

Banks, J. A., & McGee Banks, C. A. (Eds.). (2004). Handbook of research on multicultural education (2nd
ed.). Jossey-Bass.

Banks, J. A. (2013). Multicultural education: Approaches, developments and dimensions. In ]. Lynch,
C.Modgil, & S. Modgil (Eds.), Education Cultural Diversity (pp. 83-94). Routledge.
https://doi.org/10.4324/9780203059029

Bukko, D., & Liu, K. (2021). Developing preservice teachers’ equity consciousness and equity literacy.
Frontiers in Education, 6, Article 586708. https://doi.org/10.3389/feduc.2021.586708

Byrne, D. (2022). A worked example of Braun and Clarke’s approach to reflexive thematic analysis.
Quality & Quantity, 56(3), 1391-1412. https://doi.org/10.1007/s11135-021-01182-y

Chang, B. (2019).  Reflection in learning.  Online  Learning, 23(1), 95-110.
https://eric.ed.gov/?id=ej1210944

Cherng, H.-Y. S., & Davis, L. A. (2019). Multicultural matters: An investigation of key assumptions of
multicultural education reform in teacher education. Journal of Teacher Education, 70(3), 219-
236. https://doi.org/10.1177/0022487117742884

Chin, M. ]., Quinn, D. M., Dhaliwal, T. K., & Lovison, V. S. (2020). Bias in the air: A nationwide exploration
of teachers’ implicit racial attitudes, aggregate bias, and student outcomes. Educational
Researcher, 49(8), 566-578. https://doi.org/10.3102/0013189X20937240

Colwell, ]., Gregory, K., & Taylor, V. (2021). Examining preservice teachers’ perceptions of planning for
culturally relevant disciplinary literacy. Journal of Teacher Education, 72(2), 195-208.
https://doi.org/10.1177/0022487120913853

Creswell, ]. W., & Creswell, ]. D. (2018). Research design: Qualitative, quantitative, and mixed methods
approaches (5th ed.). SAGE Publications.

Creswell, ]. W., & Plano Clark, V. L. (2017). Designing and conducting mixed methods research (3rd ed.).
SAGE Publications.

370

©Copyright 2024 by the author(s) This work is licensed under a Creative Commons Attribution 4.0 International
License.


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1177/0098628314537969
https://doi.org/10.2307/1167339
https://doi.org/10.4324/9780203059029
https://doi.org/10.3389/feduc.2021.586708
https://doi.org/10.1007/s11135-021-01182-y
https://eric.ed.gov/?id=ej1210944
https://doi.org/10.1177/0022487117742884
https://doi.org/10.3102/0013189X20937240
https://doi.org/10.1177/0022487120913853

Cochran-Smith, M. (2023). What's the “Problem of Teacher Education” in the 2020s?. Journal of Teacher
Education, 74(2), 127-130. https://doi.org/10.1177/00224871231160373

Cochran-Smith, M., & Keefe, E. S. (2022). Strong equity: Repositioning teacher education for social
change. Teachers College Record, 124(3), 9-41. https://doi.org/10.1177/01614681221087304

Cochran-Smith, M., & Reagan, E. M. (2021). “Best Practices” for evaluating teacher preparation programs.
Evaluating and improving teacher preparation programs. National Academy of Education.
https://eric.ed.gov/?id=ED615385

Cochran-Smith, M., & Reagan, E. M. (2022). Beyond" Best Practices": Centering equity in teacher
preparation evaluation. Education Policy Analysis Archives, 30(66).
https://doi.org/10.14507 /epaa.30.7040

Cipollone, K., Zygmunt, E., Robert Scaife, P., & Scaife, M. W. (2022). “Let’s create the table”: Reengaging
democracy in teacher preparation through radical reciprocity. Teachers College Record, 124(3),
61-88. https://doi.org/10.1177/01614681221086775

Comstock, M., Litke, E., Hill, K. L., & Desimone, L. M. (2023). A culturally responsive disposition: How
professional learning and teachers’ beliefs about and self-efficacy for culturally responsive
teaching relate to instruction. AERA Open, 9. https://doi.org/10.1177/23328584221140092

Cormier, D. R. (2021). Assessing preservice teachers’ cultural competence with the cultural proficiency
continuum Q-sort. Educational Researcher, 50(1), 17-29.
https://doi.org/10.3102/0013189X20936670

Dwyer, B. (2006). Framing the effect of multiculturalism on diversity outcomes among students at
historically Black colleges and universities. Educational Foundations, 20, 37-59.
https://eric.ed.gov/?id=E]751760

Fenwick, L. T. (2021). A tale of two cities: State evaluation systems of teacher preparation programs.
American Association of Colleges for Teacher Education. https://naeducation.org/wp-
content/uploads/2021/10/AACTE_Final.pdf

Gay, G. (2018). Culturally responsive teaching: Theory, research, and practice. Teachers College Press.

Giroux, H. A., & McLaren, P. (1992). Writing from the margins: Geographies of identity, pedagogy, and
power. Journal of Education, 174(1), 7-30. https://doi.org/10.1177/002205749217400103

Gist, C. D., & Bristol, T. (Eds.). (2022). Handbook of research on teachers of color and indigenous teachers.
American Educational Research Association.

Grant, C. A, & Sleeter, C. E. (2011). Doing multicultural education for achievement and equity. Routledge.

Gorski, P. C. (1999). A brief history of multicultural education.
https://red.pucp.edu.pe/ridei/files/2012/11/121111.pdf

Gorski, P. (2016). Rethinking the role of “Culture” in educational equity: From cultural competence to
equity literacy. Multicultural Perspectives, 18(4), 221-226.
https://doi.org/10.1080/15210960.2016.1228344

Harrison, D. L., & Brown, C. T. (2022). Discovering the roadblocks: Culturally relevant dispositions
among preservice teachers. Urban Education. https://doi.org/10.1177/00420859221140396

Howard, G. R. (2016). We can't teach what we don't know: White teachers, multiracial schools. Teachers
College Press.

371

©Copyright 2024 by the author(s) This work is licensed under a Creative Commons Attribution 4.0 International

License.


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1177/00224871231160373
https://doi.org/10.1177/01614681221087304
https://eric.ed.gov/?id=ED615385
https://doi.org/10.14507/epaa.30.7040
https://doi.org/10.1177/01614681221086775
https://doi.org/10.1177/23328584221140092
https://doi.org/10.3102/0013189X20936670
https://eric.ed.gov/?id=EJ751760
https://naeducation.org/wp-content/uploads/2021/10/AACTE_Final.pdf
https://naeducation.org/wp-content/uploads/2021/10/AACTE_Final.pdf
https://doi.org/10.1177/002205749217400103
https://red.pucp.edu.pe/ridei/files/2012/11/121111.pdf
https://doi.org/10.1080/15210960.2016.1228344
https://doi.org/10.1177/00420859221140396

Hu, X, Xu, Z., Neshyba, M., Geng, Z., & Turner, R. (2020). A multi-dimensional model: Implications for
preparing pre-service teachers for culturally responsive teaching. Asia-Pacific Journal of Teacher
Education, 49(3), 282-299. https://doi.org/10.1080/1359866X.2020.1753169

Jacobs, J. (2023). Preparing the next generation of equity-centered teacher educators: Considerations
for a pedagogy of teacher educator education. Action in Teacher Education, 45(2), 159-181.
https://doi.org/10.1080/01626620.2023.2184881

Jacoby-Senghor, D. S., Sinclair, S., & Shelton, J. N. (2016). A lesson in bias: The relationship between
implicit racial bias and performance in pedagogical contexts. Journal of Experimental Social
Psychology, 63, 50-55. https://doi.org/10.1016/j.jesp.2015.10.010

Jaramillo Cherrez, N., & Gleason, B. (2022). A virtual exchange experience: Preparing pre-service
teachers for cultural diversity. Journal of Digital Learning in Teacher Education, 38(3), 126-138.
https://doi.org/10.1080/21532974.2022.2083732

Jensen, B., Whiting, E. F., & Chapman, S. (2018). Measuring the multicultural dispositions of preservice
teachers. Journal of Psychoeducational Assessment, 36(2), 120-135.
https://doi.org/10.1177/0734282916662426

Jensen, B., Whiting, E. F.,, Hernandez, ]., Zhang, X., Pliego, D., & Sudweeks, R. (2023). Becoming equitable
educators: Practical measures to support teachers’ dispositional growth. Journal of Teacher
Education, 74(4), 299-314. https://doi.org/10.1177/00224871231183090

Karkar Esperat, T. M. (2022). The pedagogical content knowledge of a multiliteracies survey instrument
for preservice teachers that meets the needs of diverse populations. The Teacher Educator, 58(4),
406-427. https://doi.org/10.1080/08878730.2022.2147615

Keane, D., Heinz, M., & McDaid, R. (Eds.). (2022). Diversifying the teaching profession. Dimensions,
dilemmas and directions for the future. Routledge.

Kilicoglu, G., Kilicoglu, D., & Cho, Y. H. (2023). Effects of pre-service teachers’ cultural competence on
their social justice and self-efficacy beliefs: a cross-cultural comparison between Turkey, South
Korea and the United States. Teachers and Teaching, 29(7-8), 710-738.
https://doi.org/10.1080/13540602.2023.2191187

Koubek, E., & Wasta, S. (2023). Preservice teachers' experiences on becoming culturally responsive
educators: An action research case study. Journal on Efficiency and Responsibility in Education and
Science, 16(1), 12-25. https://eric.ed.gov/?id=E]1390657

Kumar, R, Gray, D. L., & Toren, N. K. (2022). Pre-service teachers’ desire to control bias: Implications for
the endorsement of culturally affirming classroom practices. Learning and Instruction, 78, Article
101512. https://doi.org/10.1016/j.learninstruc.2021.101512

Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American Educational
Research Journal, 32(3), 465-491. https://doi.org/10.3102/00028312032003465

Ladson-Billings, G. (2014). Culturally relevant pedagogy 2.0: Aka the remix. Harvard Educational Review,
84(1), 74-84. https://doi.org/10.17763 /haer.84.1.p2rj131485484751

Lampert, J., & Browne, S. (2022). Examining teacher candidates’ backgrounds, experiences, and beliefs
as precursors for developing dispositions for democracy. Teachers College Record, 124(3), 148-
176. https://doi.org/10.1177/01614681221086995

372

©Copyright 2024 by the author(s) This work is licensed under a Creative Commons Attribution 4.0 International

License.


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1080/1359866X.2020.1753169
https://doi.org/10.1080/01626620.2023.2184881
https://doi.org/10.1016/j.jesp.2015.10.010
https://doi.org/10.1080/21532974.2022.2083732
https://doi.org/10.1177/0734282916662426
https://doi.org/10.1177/00224871231183090
https://doi.org/10.1080/08878730.2022.2147615
https://doi.org/10.1080/13540602.2023.2191187
https://eric.ed.gov/?id=EJ1390657
https://doi.org/10.1016/j.learninstruc.2021.101512
https://doi.org/10.3102/00028312032003465
https://doi.org/10.17763/haer.84.1.p2rj131485484751
https://doi.org/10.1177/01614681221086995

Lander, V., Nicholson, L., & Goenechea, C. (2023). Breaking the cycle of couscous pedagogy: Are future
teachers empowered to teach in multicultural societies?. Journal of Education for Teaching, 50(3),
435-449. https://doi.org/10.1080/02607476.2023.2274919

Lash, M., Madrid Akpovo, S., & Cushner, K. (2022). Developing the intercultural competence of early
childhood preservice teachers: Preparing teachers for culturally diverse classrooms. Journal of
Early Childhood Teacher Education, 43(1), 105-126.
https://doi.org/10.1080/10901027.2020.1832631

Leberman, S. I, & Martin, A. J. (2004). Enhancing transfer of learning through post-course reflection.
Journal  of  Adventure  Education and  Outdoor  Learning, 4(2), 173-184.
https://doi.org/10.1080/14729670485200521

Lees, A, Vélez, V., & Laman, T. T. (2021). Recognition and resistance of settler colonialism in early
childhood education: Perspectives and implications for Black, Indigenous, and Teachers of Color.
International  Journal of CQualitative Studies in Education, 36(6), 1073-1091.
https://doi.org/10.1080/09518398.2021.1891319

Lu, C. Y., Parkhouse, H.,, & Thomas, K. (2022). Measuring the multidimensionality of educators'
approaches to diversity: Development of the in-service teacher multicultural education model.
Teaching and Teacher Education, 116, Article 103752.
https://doi.org/10.1016/j.tate.2022.103752

Martin-Beltran, M., Durham, C., & Cataneo, A. (2023). Preservice teachers developing humanizing
intercultural competence during field-based interactions: Opportunities and challenges. Teaching
and Teacher Education, 124, Article 104008. https://doi.org/10.1016/j.tate.2022.104008

Mills, C., & Ballantyne, J. (2016). Social justice and teacher education: A systematic review of empirical
work in the field.  jJournal of  Teacher  Education, 67(4), 263-276.
https://doi.org/10.1177/0022487116660152

Mo, Y., Appel, M,, Kim, J]. W., & Lee, M. (2021). Pre-service teachers’ international study experiences or
in-service teachers’ professional learning communities: What comes into play in Finnish teachers’
self-efficacy in multicultural classrooms?. Teachers and Teaching, 27(7), 602-624.
https://doi.org/10.1080/13540602.2021.1983535

National Council for Accreditation of Teacher Education. (2010). Transforming teacher education
through clinical practice: A national strategy to prepare effective teachers. Report of the Blue Ribbon
Panel on Clinical Preparation and Partnerships for Improved Student Learning.
http://www.highered.nysed.gov/pdf/NCATECR.pdf

Nieto, S. (1992). Affirming diversity: The sociopolitical context of multicultural education. Longman.

Nieto, S. (2000). Placing equity front and center: Some thoughts on transforming teacher education for
a new century. Journal of Teacher Education, 51(3), 180-187.
https://doi.org/10.1177/0022487100051003004

Pratiwi, H., Haida, R. N., Riwanda, A., & Minasyan, S. (2023). Pre-service ECE teachers’ experiences in
implementing multicultural education. Analisa: Journal of Social Science and Religion, 8(2), 256-
276. https://doi.org/10.18784 /analisa.v8i2.2064

Price-Dennis, D., & Sealey-Ruiz, Y. (2021). Advancing racial literacies in teacher education: Activism for
equity in digital spaces. Teachers College Press.

373

©Copyright 2024 by the author(s) This work is licensed under a Creative Commons Attribution 4.0 International

License.


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1080/02607476.2023.2274919
https://doi.org/10.1080/10901027.2020.1832631
https://doi.org/10.1080/14729670485200521
https://doi.org/10.1080/09518398.2021.1891319
https://doi.org/10.1016/j.tate.2022.103752
https://doi.org/10.1016/j.tate.2022.104008
https://doi.org/10.1177/0022487116660152
https://doi.org/10.1080/13540602.2021.1983535
http://www.highered.nysed.gov/pdf/NCATECR.pdf
https://doi.org/10.1177/0022487100051003004
https://doi.org/10.18784/analisa.v8i2.2064

Register, ]., Fernandes, A., & Pugalee, D. (2022). Supporting preservice mathematics teachers’ culturally
responsive teaching: A focus on teaching for social justice. Mathematics, 10(6), Article 896.
https://doi.org/10.3390/math10060896

Resch, K. (2023). Diversity skills for future teachers: How transformative learning prepares pre-service
teachers for diversity in Austrian schools. Higher Education, Skills and Work-Based Learning,
13(1), 66-79 https://doi.org/10.1108/HESWBL-05-2022-0096

Ruales, S. T. P., Van Petegem, W., Tabudlong, J. M., & Agirdag, 0. (2021). Increasing pre-service teachers’
multicultural sensitivity through online learning. Education and Information Technologies, 26,
165-186. https://doi.org/10.1007 /s10639-020-10247-8

Sandell, E. ]J., & Bersh, L. C. (2022). Impact of a multi-layered autobiography project for transforming
intercultural competence among pre-service teachers. International Journal of Multiculturalism,
3(2), 12-34. https://cornerstone.lib.mnsu.edu/eec-fac-pubs/178/

Schussler, D. L., & Bercaw, L. (2021). Peering through a looking glass: Deconstructing teacher candidate
assumptions using dispositions. The Teacher  Educator, 57(2), 113-135.
https://doi.org/10.1080/08878730.2021.1946228

Sleeter, C., & Carmona, J. F. (2017). Un-standardizing curriculum: Multicultural teaching in the standards-
based classroom. Teachers College Press.

Staats, C. (2016). Understanding implicit bias: What educators should know. American Educator, 39(4),
29-33. https://eric.ed.gov/?id=E]1086492

Starck, J. G., Riddle, T., Sinclair, S., & Warikoo, N. (2020). Teachers are people too: Examining the racial
bias of teachers compared to other American adults. Educational Researcher, 49(4), 273-284.
https://doi.org/10.3102/0013189X20912758

Stewart, M. (2021, February 10). HBCUs are becoming more diverse, but not everyone considers that a
good thing. Insight Into Diversity. https://www.insightintodiversity.com/hbcus-are-becoming-
more-diverse-but-not-everyone-considers-that-a-good-thing/

Villegas, A. M., & Lucas, T. (2002). Preparing culturally responsive teachers: Rethinking the curriculum.
Journal of Teacher Education, 53(1), 20-32. https://doi.org/10.1177/0022487102053001003

Wilcoxen, C. L., Steiner, A. L., & Bell, ]J. (2021). Strengthening preservice teachers' understanding of
culturally responsive classrooms through exposure, immersion, and dialogue. journal of
Community Engagement & Scholarship, 14(1). https://doi.org/10.54656 /FLXY2991

374

©Copyright 2024 by the author(s) This work is licensed under a Creative Commons Attribution 4.0 International
License.


https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.3390/math10060896
https://doi.org/10.1108/HESWBL-05-2022-0096
https://doi.org/10.1007/s10639-020-10247-8
https://cornerstone.lib.mnsu.edu/eec-fac-pubs/178/
https://doi.org/10.1080/08878730.2021.1946228
https://eric.ed.gov/?id=EJ1086492
https://doi.org/10.3102/0013189X20912758
https://www.insightintodiversity.com/hbcus-are-becoming-more-diverse-but-not-everyone-considers-that-a-good-thing/
https://www.insightintodiversity.com/hbcus-are-becoming-more-diverse-but-not-everyone-considers-that-a-good-thing/
https://doi.org/10.1177/0022487102053001003
https://doi.org/10.54656/FLXY2991

